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ABSTRACT

Task-Based Language Teaching (TBLT) is a foreign language teaching approach that centers on
meaningful tasks and promotes language acquisition through authentic or simulated language use.
Based on a review of its theoretical underpinnings-including the Interaction Hypothesis, the Output
Hypothesis, and Sociocultural Theory-this paper critically examines the application of TBLT in
English as a Foreign Language (EFL) contexts. It identifies that TBLT offers notable advantages
such as learner-centeredness, authenticity, and a balanced focus on accuracy and fluency, yet it
also faces significant challenges in task complexity management, teacher training, exam-oriented
pressure, and limited resources. To address these issues, the paper proposes practical
recommendations including strengthening teacher professional development, designing graded task
types (e.g., information-gap tasks, decision-making tasks, role-plays, project-based learning, and
collaborative writing), aligning with local assessment systems, and promoting autonomous and
cooperative learning. The paper concludes that successful TBLT implementation requires adapting
its core principles to local cultural and resource conditions to maximize pedagogical effectiveness.
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1. INTRODUCTION

Task-Based Language Teaching is a teaching method that integrates language learning with practical
tasks. It emphasizes promoting language acquisition through the completion of actual language tasks
rather than relying solely on grammar explanations and vocabulary memorization. In TBLT, learners
apply language by handling tasks with practical significance, thereby enhancing their actual language
application ability (Ellis, 2003)!']. The core concept of TBLT is to focus on meaning, and it promotes
language learning through the actual needs of language communication. Zheng (2006) pointed out
that among numerous foreign language teaching approaches, Task-based language teaching is
characterized by emphasizing communication-oriented learning achieved via interaction and the
integration of real-world materials into the learning context?l. Based on the essence of task-based
language teaching, it embodies fundamental features like having a clear purpose, highlighting
subjectivity, being communicative, promoting cooperation, and being life-oriented.

In the teaching environment of English as a Foreign Language (EFL), TBLT is particularly important
and relevant. TBLT emphasizes that "tasks" should be the core of learning, arguing that language
learning should not merely focus on the form of language but should also pay attention to its
application in actual communication. For students learning English as a Foreign Language (EFL),
TBLT provides a more contextually appropriate learning approach that enables students to flexibly
apply English in real-life situations. With the increasing global usage of English, learners of English
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as a Foreign Language not only need to master the basic structure of the language but also need to be
able to use English fluently and effectively in real situations. TBLT can offer practical training for
language usage, allowing students' English proficiency to go beyond the knowledge in textbooks and
better adapt to the needs of actual communication.

The objective of this article is to conduct a critical analysis of the application of TBLT in the context
of EFL. Firstly, the article will introduce the theoretical basis of TBLT and explore the main theories
that support this approach. Subsequently, it will analyze the advantages and limitations of TBLT
strategies in EFL classrooms, particularly in aspects such as task design, complexity regulation, and
classroom management. Finally, the article will propose some practical suggestions to help teachers
overcome these challenges and optimize task design, thereby better meeting the needs of EFL learners.

2. THEORETICAL FOUNDATIONS OF TBLT

Task-based approach has developed gradually since 1980s, it is widely recognized and accepted by
applied linguists and foreign language teaching precursors and it is also a foreign language teaching
method, which is also recommended and promoted by the middle school English curriculum standard
formulated by the Ministry of Education (Liu, 2015)P]. The core concept of TBLT is "task", which is
usually defined as an activity aimed at achieving a specific goal through language use. The design of
tasks should be able to simulate real-life language usage scenarios and stimulate students' language
output. Depending on different learning goals and task difficulty, tasks can be classified as simple
dialog practice, information exchange tasks, and more complex project tasks, etc. (Long, 2015)™,
The types of tasks include but are not limited to information gap tasks, discussion tasks, problem-
solving tasks, etc. The essence of tasks lies in focusing on meaning rather than form, that is, language
use should be for completing a certain task rather than merely practicing grammar structures.

The theoretical basis of TBLT encompasses the Interaction Hypothesis, the Output Hypothesis, and
Social-Cultural Theory. The Interaction Hypothesis (Long, 1983) posits that language learning is
achieved through interaction, particularly through language exchanges between teachers and students,
as well as among students themselves'®!. TBLT promotes such interaction by designing tasks, helping
students apply language in practice. The Output Hypothesis (Swain, 1985) holds that language output
is crucial for language acquisition, as students need to actively output language when completing
tasks in order to internalize language structures!®). Social-Cultural Theory (Vygotsky, 1978)
emphasizes that learning is a process of social interaction. TBLT facilitates students' collaborative
learning through group cooperation and task-based activities, thereby promoting language
development!”!. In TBLT, the design of tasks usually takes into account students' current and potential
abilities, aiming to promote learning through peer cooperation and teacher guidance. For instance, in
a role-playing task, students may encounter some language-related challenges. At such times, the
assistance from teachers or other classmates can enable them to successfully complete the task and
thereby enhance their language proficiency. The social-cultural theory also emphasizes the
significance of cooperative learning. In TBLT tasks, students often need to work in groups to
complete tasks, which not only promotes language learning but also cultivates their teamwork spirit
and social skills.

The Interaction Hypothesis suggests that teachers should design tasks that promote real interaction
and encourage students to solve problems through communication, thereby enhancing language
proficiency. The Output Hypothesis, on the other hand, emphasizes the importance of language output
and recommends that teachers design tasks that require students to produce a large amount of
language, such as writing and public speaking. The Social-Cultural Theory encourages teachers to
utilize cooperative learning methods, through peer assistance and teacher guidance, to help students
make progress within the "Zone of Proximal Development". These theories jointly provide a solid
theoretical foundation for TBLT and guide teachers on how to design and implement tasks in actual
teaching.
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3. CRITICAL ANALYSIS OF TBLT IN EFL CONTEXTS

The strategies of TBLT include task sequences, pre-task design, and the regulation of task complexity.
Task sequences refer to the design of a series of tasks by teachers, enabling learners to achieve
language learning goals in a gradually increasing difficulty level (Robinson, 2001)®!. The advantage
of this strategy lies in its ability to be adjusted according to learners' language proficiency, making
the tasks more in line with their actual needs. These strategies have significant advantages in EFL
teaching. Firstly, task-based teaching method adheres to the student-centered approach, while TBLT
teaching method emphasizes that students are the main body of knowledge and the active constructors
of knowledge meaning. Teachers play a guiding role in the teaching process, helping students
complete tasks and promoting language learning. Secondly, task-based teaching method emphasizes
the authenticity of tasks, which should have practical significance and be closely related to students'
lives, learning, and social reality. Moreover, task-based teaching method focuses on the practical
application of language: during the process of completing tasks, students achieve learning and
mastering language through various language activity forms. Finally, task-based teaching method can
effectively balance accuracy and fluency. In the execution stage of tasks, TBLT teaching method
emphasizes the balanced development of students' language accuracy and fluency. This helps students
not only express their thoughts accurately but also communicate fluently.

Although TBLT has strong theoretical appeal, its practical application in EFL classrooms faces many
challenges. Firstly, the design and sequence of tasks are a key issue in the implementation of TBLT.
As Willis (1996) proposed, task sequences need to be crafted in a manner that moves from the
straightforward to the intricate®). With a gradual escalation of task complexity, it can be guaranteed
that students will continuously enhance their language capabilities as they carry out the task -
completion process. However, in actual teaching, teachers may encounter problems such as
significant differences in students' language proficiency and improper handling of task difficulty,
which may lead to some students being unable to complete the tasks successfully and affecting their
learning outcomes.

Secondly, the complexity of the tasks is also a challenge. Tasks that are overly complex may cause
students to feel frustrated and lose interest in participating; while tasks that are too simple may not
effectively promote language development. How to reasonably design the difficulty level of tasks
based on students' language proficiency is a key factor for the successful implementation of TBLT
(Skehan, 1998)101,

Another major issue is the preparation and training of teachers. In many EFL contexts, teachers may
lack sufficient TBLT training, resulting in improper task design or poor classroom management.
TBLT requires teachers not only to possess basic language teaching skills but also to master the
abilities of task design, task implementation, and student interaction management (Carless, 2003)!'!,
If teachers lack adequate professional training, they may have difficulty effectively guiding students
to complete tasks, thereby affecting teaching effectiveness. Furthermore, students' learning styles and
examination pressure are also challenges in the implementation of TBLT. In many EFL countries,
examination results are vital criterions used to evaluate students' English proficiency. Traditional
examinations tend to test students' grammatical and lexical knowledge, while neglecting their
practical language application ability. Therefore, when teachers conduct task-based teaching, they
may encounter resistance from students, especially when facing the pressure of "exam-oriented
education". Students may prefer traditional language learning methods.

In the resource-constrained EFL environment, the implementation of task-based teaching method also
encounters some difficulties. For instance, many schools lack sufficient equipment, teaching
materials and teachers' teaching resources, which may lead to poor implementation effect of task
design (Littlewood, 2004)!'21,
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4. PRACTICAL RECOMMENDATIONS

Through completing tasks, students can apply English in real language environments, improving their
language communication ability and autonomous learning ability.

In view of the challenges that TBLT faces in the context of EFL, this article puts forward the
following practical suggestions:

Strengthening Teacher Training: To ensure the effective implementation of TBLT, teachers need to
undergo systematic training, covering aspects such as task design, classroom management, and
assessment methods. Teachers should be familiar with the theoretical basis of TBLT, master the skills
of designing tasks, and know how to adjust the difficulty of tasks according to students' needs. In
addition, teacher support groups or online communities can be established to facilitate the sharing of
experiences and mutual growth. This not only enhances teachers' professional qualities but also boosts
their confidence in the new teaching method (Skehan, 2014)3],

Hierarchical Design of Tasks:

Jia (2005) mentioned that for teachers who choose to implement task-based teaching in classroom
instruction, including those who design syllabuses and those who compile teaching materials, the
most practical issue is how to make the difficulty of the tasks appropriate to the current language

proficiency and level of the learners!!*l.

Teachers can gradually increase the complexity of tasks through hierarchical design. For instance,
tasks in the initial stage can start with simple dialogues and information exchanges, while tasks in the
intermediate and advanced stages can be more complex, such as role-playing, problem-solving, and
project collaboration. Firstly, the Information Gap Task is an effective strategy. Through this task,
students can enhance their listening and oral communication skills. For example, in the "Plan a Virtual
Trip" task, students are divided into pairs, and each pair member holds a different set of pictures of
tourist attractions. They need to obtain each other's information through questioning and answering,
and finally complete a complete travel route together. Such tasks not only stimulate students' interest
but also promote their language application in actual conversations. Secondly, the Decision-making
Task can enhance students' critical thinking and teamwork skills. For instance, in the task of
"Selecting the Most Suitable Outdoor Activity for the Class", each group is provided with several
introduction cards for different outdoor activities (such as hiking, picnicking, cycling, etc.). Group
members need to discuss the advantages and disadvantages of each activity and finally vote to decide
the most suitable one. The procedures can enhance students' language competence and cultivate their
decision-making ability and teamwork spirit. Thirdly, Role-play Task is beneficial for enhancing
students' language expression skills and situational communication abilities. For instance, in the
"Simulated Job Interview" task, students are divided into groups. One part acts as the interviewer
while the other part takes on the role of the applicant. The applicants prepare their self-introductions
and answer common interview questions based on the provided resumes. After the interview, both
parties switch roles and repeat the process. This kind of task enables students to practice language in
simulated real-life situations and improve their practical application abilities. Fourthly, Project-based
Learning Task can cultivate students' research abilities. For instance, the task of "Exploring Local
Cultural Heritage" requires students to conduct research around a specific theme and present the
results in the form of a display or a report. Students can collect materials through field investigations,
literature review, and interviews with individuals, and create multimedia presentation slides to
showcase their research findings in class. This approach not only enhances students' written and oral
expression skills but also strengthens their research and comprehensive abilities. Finally, the
Collaborative Writing Task can enhance students' written expression skills and their teamwork spirit.
For instance, the task of "Writing a Campus Life Guide" requires students to form groups and jointly
complete an essay. Each member is responsible for writing a specific section (such as suggestions on
course selection, introduction to club activities, etc.), and then the sections are integrated into a
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complete work. Through this approach, students not only practice writing but also learn how to
collaborate with others to complete complex tasks.

Taking into account local teaching practice: Considering that the educational systems of many EFL
countries rely on standardized tests, teachers can incorporate content related to examinations into the
design of TBLT tasks. For instance, designing tasks that simulate examinations can not only enhance
students' language proficiency but also meet the requirements of examinations. The task-based
writing model encourages the students to actively express their own thoughts by means of interacting
with surroundings to complete the tasks, and to willingly and confidently make necessary reviewing
on their products (Zhang, 2006)!31.

Promoting students' autonomous and cooperative learning: Task-based teaching method emphasizes
cooperation and interaction. Teachers can facilitate students' interaction and autonomous learning
through group cooperative tasks, role-playing, etc., and enhance students' language output and
comprehensive application ability.

In the context of globalization, Task-Based Language Teaching (TBLT) has been widely applied in
the environment of English as a Foreign Language (EFL). However, to ensure its successful
implementation, it is necessary to consider how to maintain the core principles of TBLT while
integrating it with local educational practices (Ellis, 2018)['®). This balance not only helps to enhance
students' language proficiency but also strengthens the cultural adaptability and practicality of the
teaching method.

Firstly, cultural adaptability is one of the key factors for achieving this balance. Different countries
and regions have their own unique cultures and educational traditions. For instance, in some Asian
countries, the traditional classroom teaching model may place more emphasis on the authority of the
teacher and the transmission of knowledge, while less on students' active participation and
cooperative learning (Long, 2015)M!. Therefore, when introducing TBLT, it is necessary to take into
account these cultural differences and make appropriate adjustments. By integrating local cultural
characteristics, TBLT can become more adaptable and acceptable. For example, when designing tasks,
incorporating some local-themed or contextualized topics can make students feel more familiar and
motivated (Skehan, 2014)[1%,

Secondly, resource utilization is another issue that needs to be focused on. Many EFL countries may
face problems such as limited resources, including insufficient modern teaching equipment and
textbooks. In such cases, implementing TBLT requires special attention to the effective utilization of
resources. For instance, using low-cost materials such as homemade teaching aids, community
resources to design tasks, or leveraging existing technological means such as smartphones, social
media platforms to enhance the interactivity and interest of tasks (Ellis, 2018)'®). This not only
overcomes resource limitations but also improves teaching efficiency.

Furthermore, teacher training and support are crucial. Teachers are one of the key factors for the
successful implementation of TBLT. However, in many EFL environments, teachers may lack
sufficient training and support to effectively apply TBLT (Long, 2015)]. To achieve this balance,
schools and educational institutions should provide specialized training courses to help teachers
master the core concepts and techniques of TBLT. Additionally, establishing teacher support groups
or online communities can facilitate the sharing of experiences and mutual growth. This not only
enhances teachers' professional competence but also boosts their confidence in the new teaching
method (Skehan, 2014)13],

Lastly, the balance between exam pressure and practical application is also an important issue. In
many EFL countries, exam scores are often regarded as an important criterion for measuring students'
academic achievements, which also brings considerable exam pressure to teachers (Ellis, 2018)!6].
In this context, implementing TBLT requires finding a balance point that focuses on students'
practical language application skills while also considering exam requirements. For example,
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designing tasks with simulated exam question types can allow students to practice exam skills in real
situations; at the same time, integrating exam content into daily tasks can help students better
understand and master knowledge points (Long, 2015)4!,

5. CONCLUSION

In conclusion, Task-Based Language Teaching (TBLT) as an effective method to promote the
practical application of language has significant application value in the context of English as a
Foreign Language (EFL). However, the implementation of TBLT also faces many challenges,
including task design, teacher training, students' learning styles, and examination pressure, etc. By
reasonably designing tasks, strengthening teacher training, and integrating local teaching practices,
these challenges can be effectively addressed, and the practical effect of TBLT in EFL classrooms
can be improved. In the future, as the global demand for English proficiency increases, TBLT is
expected to become one of the important methods in EFL teaching, promoting the further
development of language education.
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