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ABSTRACT 
Rapid growth in international students' admission over the past two decades has led to an increasing 
degree of multiculture at most universities. However, there has been no proportional increase in the 
fairness of educational experience for overseas students based on quantitative growth in their 
mobility. Academic support, social integration and access to institutions' resources remain persistent 
deficiencies for international students compared with domestic students. Based on publicly available 
data from the Institute of International Education (IIE) and the Organisation for Economic Co-
operation and Development (OECD), as well as according to Berry's acculturation model, Bourdieu's 
cultural capital theory and Tinto's student integration theory, etc., this study explores how overseas 
students experience educational equity in a diverse campus environment. Key indicators of equity 
perceptions cover access to resources, the effectiveness of utilisation and results thereof. The 
Results reveal that there is an inherent need within the system of institutions, programs and policy 
to achieve structural Change. 
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1. INTRODUCTION 

Internationalisation in higher education has become one of the major events and developments at the 
dawn of this millennium. Based on the institute of international education's Open Doors Report, about 
1,057,188 foreign undergraduate students took part in the US higher-education system during the 
2022-2023 academic year, an increase of 12% compared with last year; this number has now reached 
its highest since record keeping began [1]. This outstanding person represents a larger-scale 
worldwide situation; according to the Education at a Glance report by the Organisation for Economic 
Co-operation and Development (OECD), more than 6.4 million students have been studying abroad 
in another country since about 2.1 million had done so worldwide around 2000 [2]. 
Expansion of students' movements has achieved certain successes for the host families and home 
countries. International students have brought various perspectives from abroad to the school, 
promoting intercultural communication among college students and boosting local economy by 
attracting foreign talents for employment locally. Besides these, there are additional duties attached 
to being a foreign student; They may help Chinese university students adjust themselves better after 
coming to study abroad and actually participate in life beyond school. 
Although there has been a rapid increase in overseas students, ensuring equal opportunities for 
education remains insufficiently developed. Research has repeatedly shown that foreign students face 
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a unique constellation of problems not experienced by domestic students to the same extent. Language 
barriers and other obstacles to academic engagement. Cultural difference results in communication 
failure among teachers and students during class; The lack of access to financial support from 
government agencies further exacerbates this pressure on top of other burdens related to academics 
and cultures abroad. Institutional support services often cannot meet the particular demands and 
complexities of international students well; thus, these students find it difficult to operate in such a 
system independently lacking direction or help. 
These differences have posed basic and urgent problems for the nature of university 
internationalisation. The institution of higher education can promote the diversity revealed by its 
admission data through different channels, but they fail to address systemic issues that affect 
equalisation and thus cannot be considered genuinely diverse. Educational equity should be based not 
only on numbers but also in practice of fair access to education, equal respect and reasonable handling 
during the learning process, as well as similar conditions for good development effects. 
Among these, three objectives are interconnected. Firstly, this paper will review the theory and 
empirical studies on international student campus integration and perceived educational fairness to 
establish some reference analytical frameworks for further researches. Second, Based on publically 
available institutional and government data, it analyses the main dimensions of perception and 
experience among overseas students regarding inequity. Third, propose an innovative, evidence-
based Framework for constructing support Systems to enhance the fairness and sense of community 
among foreign students in various institutions. 

2. LITERATURE REVIEW 

2.1. Theoretical frameworks  

In order to understand international students' adaptation and perceptions of equality more deeply, 
some basic concepts from other disciplines need to be known first. 
Bourdieu's theory of cultural capital can be used to examine the impact of such institutional obstacles 
on foreign learners. Cultural capital is defined as the acquired knowledge, abilities, behavioural 
patterns and certificates in institutions with specific functions. Students who do not know about the 
main cultural norms and unwritten academic rules of their hosts when arriving at the host institution 
will be systematically disadvantageous; this is due to the fact that the institutional field prefers a 
certain form of cultural knowledge, rather than an individual's lack thereof. Structural insights need 
to move away from the one-dimensional explanation of individuals towards system-based analysis 
that explores institutional Design and practice. 
Berry's Acculturation Model deals with people's ways of interaction among Different Cultures when 
travelling, hence offering a different view to understand Berry's Theory. Berry identified the 
following four major acculturation patterns: Integration; Assimilation; Separation; Marginalisation. 
Research over decades from different international students has repeatedly shown that integrating 
strategies - preserving cultural roots and active absorption into the host society – are more beneficial 
than others for promoting academic progress, psychological health and social adaptability among 
them. 
Tinto's model of student disengagement indicates that academic and social adaptation will be needed 
by the students to continue their studies at university [47-50] . Tinto's model originally designed for 
US college students is now frequently employed to investigate their tendency to leave. Both the 
advantages and disadvantages applicable in different Cultures were uncovered during this study, yet 
they did not address all of the transition problems affecting Overseas Chinese worldwide. 
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2.2. Obstacles to Integration 

Several barriers to the internationalisation of foreign students based on empirical research include: 
Repeatedly cited as the primary individual level barrier, language proficiency. Hechanova-Alampay 
et al. showed that language barriers are an important cause of social adjustment problems for 
international students at US universities; In addition to academic achievement, it affects their 
relationship with other students from home [7]. Ward and Kennedy then further confirmed that 
cultural distance can predict the difficulty of adjusting socioculturally; Students from higher levels of 
cultural distance have been found to face greater adjustments after controlling for language 
proficiency. 
Yusuf's research shows at the institutional level that foreign students generally believe there is 
considerable disparity in terms of academic guidance, employment orientation, etc., between them 
and local undergraduate students [9]. Inferior sense has significantly diminished both the perception 
of belonging and institutionalisation satisfaction. Sandhu and Asrabadi found that the psychological 
load borne by new immigrant students mainly included a sense of isolation from others, homesickness 
and bad self-perception regarding culture; 

3. METHODS 

Using an integrated analysis of published quantitative and qualitative material in the relevant research 
to determine that there are deficiencies in teacher pedagogical strategies at this school. Not generate 
primary data through original fieldwork but synthesise available evidence to build an all-inclusive, 
scientifically grounded study on international students' equity perceptions and their experience in 
adapting abroad. Given that the scope of this study's objectives and a large amount of systematic 
empirical research has been completed by other scholars, this methodology is reasonable. 
Enrolment and demographic data were obtained from two of the publically available databases. The 
Institute of International Education's Open Doors report [1] has released an update every year with 
detailed information about international students enrolled in America, such as source countries, field 
of studies, educational level and institutions. The OECD's Education at a glance provides comparable 
cross-nation data on international students' mobility, thereby offering more widespread global 
references for the trend analysis of these countries. Both of these databases are available for free use 
by scholars and decision-makers worldwide; they are considered reliable authorities in international 
education research; and all quantified assertions in this study can be verified independently. 
Drawing on qualitative and interpretive findings based on a variety of empirical studies, such as 
survey-based quantitative research; In-depth interviews; And combined with other research methods. 
Studies were chosen to have geographical diversity in their research backgrounds; time ranges 
covered from the mid-1990s to the early 2020s, and methods demonstrated a high degree of adherence 
to published empirical evidence. The length of this period was intentionally set out to identify chronic 
problems accumulated over several years as distinct from current institutional reforms or shifts in the 
student body profile. 
In the whole body text, only one analysis method - according to Bourdieu's cultural capital notion in 
Chapter 2; Berry's acculturation Theory in Chapter 2; Tinto Integrated College Experiences' 
theoretical basis were all used to analyse not just the figures, but also qualitative findings. The 
embodiment of equity recognition is through three aspects: access, Process and outcomes' Equity; 
providing systematic analysis based on these recognitions to examine or interpret empirical data 
systematically. 
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4. FINDINGS AND ANALYSIS 

4.1. International student enrolment trends and demographic characteristics 

Enrolment information currently indicates both the size and density of overseas students at present. 
According to IIE data, both China and India have accounted for the highest proportions among 
countries sending overseas students abroad to study; Among them, about 27 per cent came from China 
in 2022-2023 Academic Year. OECD data show that in terms of international student mobility at 
home, the United States, UK, Australia, Germany and France have been continuously ranked as major 
destinations for overseas students worldwide, exhibiting significant geographical aggregation 
characteristics of destination universities [2]. At the field level, more than proportional STEM 
disciplines receive doctoral qualifications from foreign scholars abroad; Such a phenomenon has 
considerable implications for uncovering the actual academic and professional development needs of 
these individuals at present. 
The above demographics impact this study's research results. The concentration of international 
students in particular fields, at a certain academic level, and from an individual's sending country 
implies that the equity issues are unevenly spread among all international students. For example, 
graduate students in STEM disciplines have different integration difficulties compared with 
undergraduates in the humanities; Students from English-speaking areas are dealt with very 
differently by language-related equity problems; Therefore, an effective equity framework should be 
sensitive to the internal Diversity of the wider International Student Group. 

4.2. Dimensions of perceived educational equity 

Based on the analysis of the method adopted here, equity perception by foreign students can be 
studied at three levels through this systematic approach. 
Access Equity is concerned with the Fairness of Opportunities for Higher Education Enrollment and 
Financial Sustainability. There exists a significant inequality at this level: most of the international 
students studying in US institutions are not eligible for Federal Financial Aid Programs, such as Pell 
Grants and subsidized federal loans, thus bearing all tuition and living costs independently with the 
help of one's own family [1]. Financial exclusion is intentional and has been implemented through 
system policies to disadvantage non-citizen students. Due to the high financial pressure for students 
from lower-income backgrounds, this hindrance will be more common as a barrier to accessing 
universities at one institution compared with another; that is, it helps maintain or increase the gap 
between countries rather than narrow it. 
Process equity addresses the equality of education experiences after admission to school. International 
Students regularly express a sense of being excluded in the classroom due to teaching conventions, 
discussions, and cultural contexts that predominantly represent their own background [9]. Because 
faculty have not been well-trained in the field of Intercultural Pedagogy, they might inadvertently 
discriminate against international students based on evaluation criteria that favour certain forms of 
rhetoric or Participation requirements designed according to one’s own culture, which fails to 
consider disciplinary Writing conventions varied between different educational Systems. Process 
inequities may be unobservable by both domestic students and teachers at the university level; they 
operate according to what Bourdieu might call a naturalised operation of dominant cultural capital in 
academia. 
Outcomes Equity examines whether International Students have achieved similar academic or work 
achievements as domestic students. There are too many vacancies when they leave college; various 
causes leading to such an issue exist, but restricting the visa system makes it impossible for overseas 
graduate students to obtain experience working abroad through internships or student job placements. 
The Optional Practical Training clauses of universities in the United States offer some relief; however, 
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these are time-limited and uncertain measures that would pose severe career-planning difficulties for 
foreign students. Structural outcome inequalities are probably the most severe aspect of international 
students' educational disadvantage; They directly influence people's lives for a longer period and their 
gains from expensive education. 

4.3. Factors Shaping Integration and Equity Perception 

Several interconnected factors influence how much an individual foreign student experiences 
difficulty in integrating and perceives institutional injustice. English language proficiency ranks 
among the top predictors of both academic outcomes and quality of social adaptation at an individual 
level [7]. Students at higher proficiency levels have stronger abilities to participate in class 
discussions, form good peer relationships within the country, master some basic administrative skills, 
etc., and gradually create an amplification effect of differences among them year by year. 
Campus Climate: The entire institution's overall atmosphere that different classes of college students 
experience will also bring corresponding intermediaries to help integrate them. In view of institutions 
that have indicated their intention to be inclusive or held positive attitudes towards all kinds of 
students, based on these indicators' effects on actual improvements from the previous survey results 
[9]. Therefore, there are some subtle forms of cultural exclusion on campuses; although no direct 
discrimination occurs, they indirectly lead to the marginalisation of international students according 
to acculturative stress theory's main viewpoint. Accordingly, The cultural Distance Model can explain 
that due to cultural Differences Between Students with Different Cultural Backgrounds In terms Of 
language education System And Social Norm Communication Style It has systematic barriers To 
Their Full Integration There Is Need For Equitable Adjustment Based On Different Cultures Among 
International Students [8] . 

5. DESIGNING AN IMPROVED SUPPORT SYSTEM FRAMEWORK 

As shown in the previous references, solving international students' issues must be done with a multi-
level institutional approach and not solely through individual programme changes. Based on the 
theories in [4] of Berry, [3] of Bourdieu and [5] of Tinto, combined with some empirical research 
data collected from different places domestically and internationally, a comprehensive three-level 
support system will be built for access, participation and achievement differences among students. 
University leaders need to move away from symbolic commitments towards actual System-wide 
Reform in the field of internationalisation. Set up a specific International Student Equity Office that 
has sufficient personnel and funding support; review the financial aid policy to uncover potential 
areas of increasing need-based assistance for international students; incorporate explicit equity 
objectives related to the population of overseas Chinese in institutions' strategic plans. From a critical 
perspective, the faculty professional development programs need to include intercultural pedagogical 
training; Teachers will be able to prepare evaluation plans and start dialogic Activities in an 
appropriate way without overly burdening children with multiple environments. Based on Bourdieu's 
theory of cultural capital, such reforms need to exist precisely due to this system-based structural 
issue for foreign students rather than an individuals' situation factor problem. 
At the programme-level, institutions need to provide a unified pre-departure Orientation in order to 
help students get familiar with the school environment ahead of time; On Digital platform. The 
structured peer mentoring programme, which matches internationally educated students with 
qualified local university student mentors to accelerate the process of socialisation and alleviate 
initial-student-accelerated-cultural-experience [10] . culturally-sensitive counselling Service 
Program Staffed with professionals trained in psychology related to the cultural problems of 
international students, available in multiple languages as needed is still an essential part of program 



 

37 

investment. These programme-level interventions can directly assist in realising the integration 
acculturation strategy identified by Berry's model [4]. 
At the policy level, national government departments and relevant higher education administrative 
authorities should be closely integrated with institutions to simplify visa application procedures and 
extensions; Extend working permits to cover overseas study groups to provide clear channels for 
supporting the employment of foreign postgraduate students. Such policy changes are needed to 
address the structural inequality issue identified in Section 4.2 at an institutional level; Only through 
external regulatory intervention can these inherently limiting factors be surmounted permanently. 

6. SUMMARY 

An increasing number of international students are present in the field of international university 
higher education around the world, enriching its intellectual diversity, culture and economic weight 
at home. However, according to the evidence reviewed in this paper, there is a lack of corresponding 
improvement in providing equal education based on their enrolment increase. Persisting inequalities 
among access, processing and outcome dimensions still disadvantage foreign students as a structural 
phenomenon caused by institutions and policies can be addressed institutionally and through policies. 
Based on Verifying Data Sources Provided by IIE and OECD Public Institutions in Berry's 
Acculturation Model, Tinto Integration Theory, Using Bourdieu Cultural Capital Theories Examine 
How Students' Perceptions of Fairness Are Examined From Verified Evidence. A multi-tiered support 
system that the institution can follow to move from superficial diversity towards genuine education 
equity has been proposed. In future research, a longer-term Design can be adopted that includes 
different intervention types in multiple samples for comparison; And explore more practical and 
effective transferable international experiences and models. 
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