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ABSTRACT 

Technological innovations in the digital age have reshaped the learning environment for college 
students, and self-directed learning has become a key pathway for higher education institutions to 
cultivate students’ core competencies.This study employs literature review and logical analysis 
methods to systematically review relevant theories and existing empirical research findings from 
both domestic and international sources, exploring the mechanisms through which college students’ 
learning motivation influences self-directed learning behavior in a digital environment. The findings 
reveal that the digital environment amplifies the impact of learning motivation on self-directed 
learning behavior; intrinsic learning motivation exerts a stable and enduring positive influence on 
self-directed learning behavior, whereas the driving effect of extrinsic learning motivation is 
susceptible to interference from the external environment. In light of the practical challenges 
revealed by existing research, this paper proposes countermeasures in areas such as optimizing the 
digital learning environment, harmonizing the structure of learning motivation, and bridging the gap 
between motivation and behavior. These recommendations provide a theoretical framework for 
universities to guide college students’ learning motivation and enhance the level of digital self-
directed learning. 
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1. RESEARCH BACKGROUND 

With the rapid development of digital technologies such as big data, artificial intelligence, and the 
Internet, the pace of digital transformation in education continues to accelerate. Digital learning 
scenarios-including smart campuses, MOOCs, and online self-study platforms-have gradually 
become important vehicles for college students’ learning, extending their learning spaces from offline 
classrooms to diverse blended environments that integrate online and offline elements.According to 
the Statistical Report on the Development of China’s Internet, by 2025, the usage rate of digital 
learning tools among college students in China had reached 92.7%. The learning environment of the 
digital age has greatly expanded the boundaries of college students’ learning but has also placed 
higher demands on their self-directed learning abilities. Self-directed learning ability is a core 
competency for college students to adapt to digital learning environments and meet lifelong learning 
needs, while learning motivation, as the internal driving force that initiates and sustains learning 
behavior, is a key factor influencing self-directed learning behavior. 

Existing research indicates that there is a marked divergence in the self-directed learning behaviors 
of contemporary college students: while some students are adept at utilizing digital resources to 
proactively expand their knowledge and plan their learning processes, others limit their digital 
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learning to merely completing online course assignments, lacking the willingness to engage in active 
exploration. Empirical evidence has confirmed that learning motivation is a core factor driving self-
directed learning; however, characteristics of the digital environment-such as information overload 
and fragmented resources-can alter the effectiveness of learning motivation. By conducting a 
systematic review and analysis of the existing literature, this study explores the mechanisms through 
which learning motivation influences college students’ self-directed learning behaviors in digital 
contexts. This approach not only addresses the practical needs of digital transformation in higher 
education but also provides a theoretical foundation for universities to promote high-quality self-
directed learning among college students. 

2. THEORETICAL FOUNDATION 

(1) Self-Determination Theory 

Self-Determination Theory, proposed by Deci and Ryan, classifies learning motivation into intrinsic 
and extrinsic motivation: intrinsic motivation stems from an individual’s interest in the learning 
activity itself, their curiosity, and the sense of fulfillment derived from it, while extrinsic motivation 
arises from external incentives unrelated to the learning activity, such as employment pressure or 
awards for academic excellence.This theory suggests that intrinsic motivation is more effective in 
stimulating an individual’s autonomous behavior and leads to greater behavioral persistence. 
Moreover, the abundant learning resources and diverse learning formats available in digital 
environments provide more opportunities for fostering intrinsic motivation. 

(2) Zimmerman’s Theory of Self-Directed Learning 

Zimmerman’s theory of self-directed learning posits that self-directed learning is a process in which 
individuals independently set learning goals, select learning strategies, regulate the learning process, 
and evaluate learning outcomes; the advancement of this process requires the support of learning 
motivation. In the digital age, digital tools can provide support for every stage of self-directed learning, 
and the strength of learning motivation directly influences college students’ willingness to use digital 
learning tools and the depth of their engagement with them. 

(3) Self-Efficacy Theory 

The theory of self-efficacy, proposed by Bandura, posits that an individual’s assessment of their 
ability to perform a specific behavior influences their behavioral motivation and performance. In 
digital learning, college students’ academic self-efficacy affects the intensity of their learning 
motivation: when students possess high academic self-efficacy, they are more willing to actively 
explore digital learning resources, and their learning motivation remains at a high level; conversely, 
their learning motivation weakens and autonomous learning behaviors decrease.Research by Gao 
Guangming (2021) shows that college students’ academic self-efficacy at local institutions is 
significantly positively correlated with their learning motivation, and this association is even more 
pronounced in digital learning contexts. 

3. CORE CONCEPTS 

(1) The Digital Age 

In this study, the “digital age” specifically refers to the era in which information technologies-such 
as artificial intelligence, big data, and cloud computing-serve as the core, and digital tools and 
resources are deeply integrated into higher education. Its key characteristics include the digitization 
of learning resources, the convergence of online and offline learning environments, and the 
personalization of learning support. 

(2) College Students’ Learning Motivation 
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This refers to the internal driving force that motivates college students to engage in learning activities. 
It is divided into intrinsic and extrinsic learning motivation: intrinsic learning motivation stems from 
an individual’s interest in learning itself, curiosity, and the need for self-improvement; extrinsic 
learning motivation stems from external factors such as assessment requirements, employment 
pressures, and the evaluations of others. In digital environments, new types of motivation have also 
emerged based on the exploration of digital resources, such as an interest in exploring virtual 
simulation experiments. 

(3) Self-Directed Learning Behavior 

This refers to the behaviors of college students in a digital learning environment who independently 
set learning goals, select learning resources, regulate their learning pace, and reflect on learning 
outcomes-such as independently using MOOC platforms to expand professional knowledge, 
developing online learning plans, and organizing study notes with digital tools. 

4. ANALYSIS OF THE CURRENT SITUATION 

Based on existing empirical research by scholars, this section provides a comprehensive overview of 
college students’ learning motivation and self-directed learning behaviors in the digital age, as well 
as the relationship between the two. 

(1) Current Status of College Students’ Learning Motivation 

Based on research data from He Binghao (2024) and Wang Xique et al. (2025), combined with the 
logical analysis of this study, the learning motivation of college students in the current digital age 
exhibits the following characteristics: 

Internal and external motivations coexist, with external motivations accounting for a relatively high 
proportion: 62% of college students indicated that their learning motivation primarily stems from 
external pressures such as employment and further education, while only 28% stated that their 
motivation primarily comes from an interest in knowledge; however, in digital learning contexts, 37% 
of college students reported that the engaging nature of digital learning resources stimulates their 
internal learning motivation. 

Lack of stability in learning motivation: The abundance of distracting information in digital 
environments can cause fluctuations in college students’ learning motivation. Forty-five percent of 
college students reported that their motivation weakens during digital learning due to distractions 
from entertainment content. 

Significant Individual Differences in Learning Motivation: There are substantial differences in 
learning motivation among college students across different academic years and majors. Specifically, 
students in science and engineering majors exhibit stronger external motivation (employment, further 
education), while those in liberal arts majors demonstrate stronger internal motivation (interest, self-
improvement); first-year students derive their motivation primarily from external academic 
requirements, whereas fourth-year students are driven more by employment pressures. 

(2) Current Status of College Students’ Self-Directed Learning Behavior 

Based on the meta-analysis results by Ma Chunrong et al. (2024), Cao Yanni (2025), Cui Jie et al. 
(2021), Fang Yan et al. (2020), the self-directed learning behaviors of college students in the current 
digital age exhibit the following characteristics: 

High participation in self-directed learning, but insufficient depth: More than 90% of college students 
use digital learning tools for self-directed learning, but only 35% of them engage in deep learning 
(such as systematic coursework or the organization and analysis of academic resources); for the 
remainder, self-directed learning primarily consists of fragmented knowledge acquisition. 
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Self-directed learning occurs in concentrated settings, but resource utilization is uneven: University 
students’ digital self-directed learning is primarily focused on supplementing knowledge after class, 
with 82% of such activities taking place in dormitories and libraries; however, when it comes to the 
use of digital learning resources, students prefer lightweight resources such as short videos and Q&A 
platforms, while the utilization rate of professional databases and high-quality online courses remains 
below 20%. 

Self-directed learning behaviors are significantly influenced by digital tools: Digital tools such as 
adaptive learning systems and learning communities can enhance the sustainability of self-directed 
learning among college students. Students who have used adaptive learning systems persist in self-
directed learning 47% longer than those who have not. 

(3) Current Status of the Impact of Learning Motivation on Self-Directed Learning Behavior 

Based on the research findings of Liu Huanyu (2024), Li Lu (2021) and Wang Qiuxiang et al. (2015), 
the influence of college students’ learning motivation on self-directed learning behavior in the current 
digital age exhibits the following characteristics: 

Internal learning motivation exerts a stronger positive influence on self-directed learning behavior: 
College students with strong internal learning motivation engage in self-directed learning 2.3 times 
more frequently than those with weaker internal motivation, and their self-directed learning is 
characterized by greater depth and persistence. 

The influence of external learning motivation on self-directed learning behavior is conditional: when 
external learning motivation aligns with an individual’s need for autonomy (e.g., when an individual 
perceives employment goals as something they personally wish to achieve), it positively drives self-
directed learning behavior; conversely, “passive learning” may occur, resulting in insufficient 
effectiveness of self-directed learning. 

Digital environments amplify the impact of learning motivation on self-directed learning behavior: 
With the support of digital learning tools, college students with strong learning motivation can 
increase the efficiency of their self-directed learning by more than 35%; conversely, those with 
weaker learning motivation are more prone to deviant learning behaviors in digital environments. 

5. ANALYSIS OF EXISTING CHALLENGES 

(1) Challenges at the Level of Learning Motivation 

There is a lack of internal motivation for learning. 

Fragmented learning resources in digital environments struggle to meet college students’ need for in-
depth knowledge, making it difficult for them to derive sufficient satisfaction from learning and 
hindering the sustained stimulation of intrinsic motivation. At the same time, the digital course 
designs at some universities lack engagement and interactivity, making it difficult to capture students’ 
interest in learning. 

External learning motivation shows a tendency toward alienation. 

For some college students, external learning motivation is overly utilitarian; they focus solely on 
knowledge that directly enhances their competitiveness in employment and graduate school 
admissions, while neglecting the improvement of their overall qualities, resulting in a narrow scope 
of self-directed learning. At the same time, certain reward mechanisms on digital learning platforms 
(such as check-in points and rankings) can shift students’ learning motivation away from the learning 
process itself and toward the pursuit of rewards. 

Lack of Mechanisms to Guide Learning Motivation in Digital Settings 
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Higher education institutions lack a guidance system for learning motivation tailored to digital 
learning environments. Most universities do not offer specialized courses on cultivating learning 
motivation, nor do they provide personalized guidance services addressing students’ digital learning 
motivations, resulting in distorted or weakened learning motivation among some students. 

(2) Challenges at the Level of Self-Directed Learning Behavior 

Insufficient Planning Skills for Self-Directed Learning 

Some college students lack the ability to plan their digital self-directed learning; they find it difficult 
to set clear learning goals and plans amid the abundance of digital resources. As a result, their self-
directed learning tends to be haphazard and fragmented, leading to poor learning outcomes. 

Weaknesses in the ability to monitor the learning process and engage in self-assessment 

Digital learning environments lack effective learning monitoring mechanisms, making it difficult for 
some college students to independently monitor their learning processes and progress. Additionally, 
the absence of scientific methods for evaluating self-directed learning prevents them from adjusting 
their learning strategies in a timely manner. 

The suitability of digital learning resources needs to be improved 

Current digital learning resources suffer from homogeneity and a lack of specificity; some resources 
do not align with college students’ academic levels and learning needs, resulting in reduced 
motivation for self-directed learning. 

(3) Challenges at the Level of the Relationship Between Learning Motivation and Self-Directed 
Learning Behavior 

Mismatch Between Motivation and Behavior 

There is a disconnect between the learning motivation and self-directed learning behaviors of some 
college students: Students with intrinsic motivation may be unable to translate that motivation into 
actual self-directed learning behaviors due to a lack of digital self-directed learning 
methods;conversely, students with extrinsic motivation may engage in perfunctory self-directed 
learning merely to complete assignments, with their motivation failing to provide effective positive 
drive for their behavior. Research by Liu Huanyu (2024) indicates that 32% of college students 
exhibit strong learning motivation but insufficient self-directed learning behavior. 

The Pathways Through Which Motivation Drives Behavior in a Digital Environment Are Unclear 

The complexity of the digital environment makes the pathways through which learning motivation 
drives self-directed learning behaviors unclear: distractions from digital learning tools and an 
overload of learning resources can weaken the influence of learning motivation on self-directed 
learning behaviors. Some college students are unable to perceive the role of learning motivation in 
their self-directed learning behaviors, making it difficult for them to proactively optimize these 
behaviors by adjusting their motivation. 

The positive impact of motivation on behavior lacks sustainability 

In digital learning scenarios, the positive impact of learning motivation on self-directed learning 
behavior is short-lived. For most college students, learning motivation sustains self-directed learning 
behavior for only 1–2 weeks; thereafter, due to waning motivation or environmental distractions, self-
directed learning behavior is interrupted. Research by Wang Xiqie et al. (2025) indicates that only 
18% of college students are able to maintain a stable association between learning motivation and 
self-directed learning behavior throughout an entire semester. 



 

6 

6. STRATEGIES FOR ADDRESSING THE CHALLENGES IN THE 
INFLUENCE OF COLLEGE STUDENTS’ LEARNING MOTIVATION ON 
SELF-DIRECTED LEARNING BEHAVIOR 

(1) Strategies for Cultivating and Guiding Learning Motivation 

Optimize Digital Learning Resources to Stimulate Intrinsic Motivation 

Universities can collaborate with online learning platforms to develop interactive and engaging digital 
learning resources-such as virtual simulation lab courses and interactive case-based teaching 
materials-to enhance students’ interest in learning itself. At the same time, they can establish digital 
learning communities where students can derive a sense of fulfillment from their interactions, thereby 
strengthening their intrinsic motivation. Research by Luo Yueying (2025) indicates that artificial 
intelligence technology can enable personalized recommendations for learning resources, thereby 
better stimulating students’ intrinsic motivation. 

Guiding the Positive Transformation of External Learning Motivation 

Colleges and universities can offer career planning and academic planning courses to help college 
students transform external motivations-such as employment and further education-into personal 
growth goals, thereby fostering synergy between external and internal motivations. At the same time, 
they should optimize the reward mechanisms of digital learning platforms, shifting the focus of 
rewards from the quantity of learning behaviors (such as the number of check-ins) to the quality of 
learning behaviors (such as learning outcomes and the application of knowledge). 

Building a Digital Learning Motivation Support System 

Colleges and universities can establish digital platforms for monitoring and guiding learning 
motivation. By analyzing students’ learning behaviors through big data, these platforms can identify 
changes in motivation and provide personalized guidance services; at the same time, dedicated 
academic advisors can be assigned to offer one-on-one guidance on learning motivation. 

(2) Strategies for Supporting and Optimizing Self-Directed Learning Behaviors 

Conduct Training on Self-Directed Learning Skills 

Higher education institutions can offer training courses on digital self-directed learning to teach 
students methods for planning their studies, searching for and utilizing digital resources, and 
monitoring and evaluating their learning processes, thereby enhancing their self-directed learning 
abilities. 

Optimizing the Functionality of Digital Learning Tools 

Online learning platforms can optimize the functionality of adaptive learning systems to provide 
students with personalized study plans and reminders, helping them monitor their learning progress; 
at the same time, digital tools for learning assessment should be developed to enable students to 
evaluate their learning outcomes in a timely manner and adjust their learning strategies. 

Building a High-Quality Digital Learning Resource Repository 

Universities can integrate high-quality on-campus teaching resources and collaborate with external 
online learning platforms to build a digital learning resource repository tailored to students’ learning 
needs. This repository should include both lightweight, bite-sized resources and systematic, in-depth 
learning materials, while providing personalized resource recommendations based on students’ 
majors and academic year. 

(3) Strategies for Optimizing the Relationship Between Learning Motivation and Self-Directed 
Learning Behavior 

Building a Bridge Between Motivation and Behavior 
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Universities can offer specialized tutorial courses on “Transforming Learning Motivation into Self-
Directed Learning Behavior” to teach students methods for converting learning motivation into self-
directed learning behavior-such as how to set in-depth learning goals based on intrinsic motivation 
and how to develop phased self-directed learning plans based on extrinsic motivation. At the same 
time, they should provide students with assessment tools to evaluate the alignment between their 
learning motivation and self-directed learning behavior, helping them identify any discrepancies 
between their motivation and actual behavior. 

Clarifying the Pathways Through Which Motivation Drives Behavior in a Digital Environment 

Universities can collaborate with online learning platforms to use big data analysis to illustrate to 
students the pathways through which their learning motivation influences autonomous learning 
behavior. For example, by visualizing learning behavior data, students can observe how the depth and 
sustainability of their autonomous learning change as their intrinsic motivation increases. At the same 
time, universities can develop digital motivation-guidance tools that promptly push learning resources 
aligned with students’ motivation when their motivation fluctuates, thereby reinforcing the role of 
motivation in driving behavior. 

Establishing a Continuous Reinforcement Mechanism for Motivation and Behavior 

Higher education institutions can establish a system for the continuous reinforcement of learning 
motivation and self-directed learning behavior. For example, they can create “Motivation-Behavior 
Growth Portfolios” to track changes in students’ learning motivation and the outcomes of their self-
directed learning behavior, providing regular feedback and encouragement. At the same time, they 
can organize “Self-Directed Learning Check-in Challenges” that link the reinforcement of learning 
motivation to the completion of self-directed learning tasks, using phased rewards and recognition to 
sustain the positive influence of motivation on behavior. 

7. CONCLUSION 

This study employs literature review and logical analysis to synthesize existing relevant theoretical 
and empirical findings and elucidate the mechanisms through which college students’ learning 
motivation influences self-directed learning behavior in the digital age. The study concludes that 
intrinsic motivation is the core factor ensuring the depth and sustainability of self-directed learning, 
while the effectiveness of extrinsic motivation is subject to certain conditions; digital learning 
resources and tools moderate the relationship between the two. A comprehensive review of the 
existing literature reveals that college students still face multiple practical challenges in the areas of 
motivation cultivation, self-directed learning practices, and the link between motivation and behavior. 
Higher education institutions can implement comprehensive measures-such as upgrading digital 
learning resources, improving motivation support systems, and facilitating the transition from 
motivation to behavior-to improve the current state of digital self-directed learning among college 
students. This study conducts a critical analysis based on existing literature and does not involve 
primary empirical research; future studies may expand the research sample to further compare 
differences in learning motivation and self-directed learning behaviors among college students at 
different types of institutions. 
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